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Abstract	
The	integration	of	digital	technology	in	education	in	the	era	of	Society	5.0	has	influenced	language	
learning	practices,	including	the	use	of	Google	Translate	in	Arabic	writing	activities.	This	study	aims	
to	 examine	 the	 perceptions	 of	 Arabic	 Education	 students	 at	 Universitas	 Islam	 Negeri	 Madura	
regarding	the	use	of	Google	Translate	in	improving	Arabic	writing	skills.	The	research	employed	a	
qualitative	descriptive	approach	 involving	 third-semester	 students	as	 research	participants.	Data	
were	 collected	 through	 interviews,	 observations,	 and	 documentation,	 and	 analyzed	 using	 data	
reduction,	data	presentation,	and	conclusion	drawing.	The	findings	indicate	that	students	use	Google	
Translate	mainly	as	a	supporting	tool	to	understand	vocabulary,	obtain	initial	sentence	structures,	
and	assist	in	drafting	Arabic	texts.	Students’	perceptions	of	its	usefulness	vary,	ranging	from	helpful	
to	 less	 helpful,	 due	 to	 limitations	 in	 translation	 accuracy,	 grammatical	 structure,	 and	 contextual	
meaning.	Despite	these	limitations,	most	students	conduct	verification	and	revision	of	translation	
results	before	using	them	in	their	writing.	The	study	concludes	that	Google	Translate	functions	as	a	
supportive	learning	tool	rather	than	a	substitute	for	linguistic	competence.	Its	effective	use	requires	
critical	evaluation,	linguistic	awareness,	and	digital	literacy	to	support	Arabic	writing	development	
in	higher	education.	
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 ثحبلا صلختسم
 ةجمرت مادختسا كلذ نمو ،تاغللا ملعت تاسرامم في ريغت لىإ ٥.٠ عمتا رصع في ةيمقرلا ايجولونكتلا روطت ىدأ
 ةعماج في ةيبرعلا ةغللا ميلعت مسق ةبلط تاروصت ةفرعم لىإ ثحبلا اذه فدهي .ةيبرعلا ةغللاب ةباتكلا ةطشنأ في لجوج
 جهنلما ثحبلا مدختسا .ةيبرعلا ةغللاب ةباتكلا ةراهم ةيمنت في لجوج ةجمرت مادختسا لوح ةيموكلحا ةيملاسلإا ارودام
 ةظحلالماو تلاباقلما للاخ نم تانايبلا تعمج .ثحبلا ةنيع مهفصوب ثلاثلا لصفلا ةبلط ةكراشبم يعونلا يفصولا
 ةبلطلا نأ جئاتنلا ترهظأو .جئاتنلا صلاختساو اهضرعو تانايبلا ليلقت تاوطخ مادختساب تللح ثم ،قئاثولاو
 في ةدعاسلماو ةلملجا ةينبل ليوأ روصت ىلع لوصلحاو تادرفلما مهفل ةدعاسم ةادأ هفصوب لجوج ةجمرت نومدختسي
 ةقدلا ةيدودمح ببسب ةدئافلا ليلقو ديفم ينب فلتتخ هتدئاف لوح ةبلطلا تاروصت نأ نيبت امك .ةيبرعلا صوصنلا ةغايص
 اهمادختسا لبق اهليدعتو ةجمرتلا جئاتن ةعجاربم ةبلطلا مظعم موقي كلذ عمو .ليلادلا قايسلاو ةلملجا ةينبو ةجمرتلا في
 لب ،ةيوغللا ةءافكلا نع ًلايدب دعي لاو ملعتلا في ةمعاد ةادأك لمعي لجوج ةجمرت نأ لىإ ةساردلا صلتخو .ماباتك في
 .ةيبرعلا ةغللاب ةباتكلا ةراهم ةيمنت معدل ةيمقرلا ةفاقثلا في تاراهمو اًيوغل اًيعوو ةيدقن ةردق همادختسا بلطتي
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 :ةيساسأ تاملك .٥.٠ عمتا رصع ،ةباتكلا ةراهم ،لجوج ةجمرت ،كاردلإا
	
Introduction	

Learning	Arabic	in	higher	education	requires	students	to	master	four	language	
skills,	 that	 is	 listening,	 speaking,	 reading,	 and	 writing.	 Among	 these	 four	 skills,	
writing	 skills	 (maharah	 kitabah)	 are	 often	 considered	 the	 most	 complex	 skill	
because	 it	 involves	 a	 thought	 process,	 organizing	 ideas,	 and	 the	 appropriate	
application	of	linguistic	rules	in	written	form. These	limitations	are	also	reflected	in	
the	system's	tendency	to	translate	literally	without	considering	the	overall	sentence	
structure.	This	condition	results	in	translations	that	are	less	natural	and	sometimes	
inconsistent	with	 the	context	of	 the	 sentence,	especially	 in	 complex	sentences	or	
idiomatic	expressions.	These	limitations	are	also	reflected	in	the	system's	tendency	
to	 translate	 literally	 without	 considering	 the	 overall	 sentence	 structure.	 This	
condition	results	 in	translations	that	are	 less	natural	and	sometimes	 inconsistent	
with	 the	 context	 of	 the	 sentence,	 especially	 in	 complex	 sentences	 or	 idiomatic	
expressions	 (Munawarah	 &	 Zulkiflih,	 2021).	 In	 the	 context	 of	 learning	 Arabic,	
writing	skills	not	only	require	mastery	of	vocabulary	(mufradat),	but	also	the	ability	
to	 compose	 sentence	 structures	 (tarkib)	 that	 conform	 to	 the	 rules	of	nahwu	and	
sharaf.	Therefore,	writing	skills	occupy	an	important	position	in	mastering	Arabic	
productively.	

In	 learning	 practices	 in	 the	 Maharah	 Kitabah	 course,	 students	 often	 face	
various	 difficulties	 in	 composing	 correct	 and	 systematic	Arabic	 sentences.	 These	
difficulties	are	generally	related	to	limited	vocabulary	mastery,	inaccuracies	in	the	
use	 of	 sentence	 structure,	 and	 a	 lack	 of	 mastery	 of	 Arabic	 grammar	 rules	
(Firdausiyah	&	Jannah,	2025).	This	condition	causes	some	students	to	experience	
obstacles	in	expressing	ideas	or	ideas	in	writing	in	Arabic.	When	students	are	faced	
with	a	writing	assignment,	they	are	not	only	required	to	express	ideas	in	writing,	
but	also	must	be	able	to	compose	sentences	according	to	the	grammatical	rules	of	
Arabic.	This	is	because	the	writing	process	requires	structure	in	arranging	words	
and	 careful	 consideration	 of	 every	 expression	 to	 be	 conveyed	 (Arifah	 &	 Uyun	
Thayyibah,	 2024).	Writing	 skills	 require	 vocabulary	mastery,	 sentence	 structure,	
and	 understanding	 of	 grammar	 so	 that	 the	 ideas	 conveyed	 can	 be	 understood	
accurately	and	systematically	(Ramadhani,	2024).	

The	 rapid	 development	 of	 technology	 over	 time	 drives	 the	 need	 for	
transformation	in	the	field	of	education	to	align	with	future	demands	(N.	A.	Putri	et	
al.,	 2025).	 The	 rapid	 development	 of	 artificial	 intelligence	 is	 marked	 by	 the	
emergence	of	various	features,	functions,	and	latest	interfaces	that	have	a	significant	
impact	 on	 various	 aspects	 of	 human	 life,	 particularly	 in	 the	 field	 of	 education		
(Sufiyanto	 et	 al.,	 2026).	 In	 this	 situation,	 students	 then	 utilize	 various	 artificial	
intelligence-based	applications	as	supporting	tools	in	the	language	learning	process. 
One	 of	 the	 most	 widely	 used	 applications	 is	 Google	 Translate,	 that	 is	 an	 online	
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translation	 service	 that	 allows	 users	 to	 translate	 words,	 phrases,	 and	 texts	
automatically	into	various	languages	(Arif	et	al.,	2024).	This	application	offers	ease	
of	access	and	speed	in	the	translation	process,	so	it	is	often	used	by	students	as	a	
tool	 to	 help	 understand	 vocabulary	 and	 compose	 sentences	 in	 foreign	 languages	
(Afiliani	et	al.,	2024).	In	the	context	of	Arabic	language	learning,	Google	Translate	is	
often	used	to	help	students	translate	texts	or	compose	sentences	when	working	on	
assignments	in	the	Maharah	Kitabah	course.	The	presence	of	machine	translation	
technology	provides	 convenience	 for	 students	 in	obtaining	 linguistic	 information	
instantly.	However,	the	use	of	this	technology	also	raises	a	number	of	issues	related	
to	the	accuracy	of	the	translation	results,	especially	in	aspects	of	sentence	structure,	
contextual	 appropriateness,	 and	 accuracy	 of	 vocabulary	 selection	 (Alzain	 et	 al.,	
2024).	

The	phenomenon	of	utilizing	translation	technology	occurs	within	the	context	
of	digital	societal	transformation	in	the	Society	5.0	era,	This	is	a	societal	concept	that	
emphasizes	the	integration	of	digital	technology	and	human	activities	(Subandowo,	
2022).	 In	 the	 field	 of	 education,	 this	 era	 demands	 the	 integration	 of	 academic	
competence	 and	 digital	 literacy,	 so	 that	 students	 are	 expected	 to	 be	 able	 to	 use	
technology	 effectively	 in	 the	 learning	 process	 (Iftanti	 et	 al.,	 2025).	 Artificial	
intelligence-based	technologies,	including	online	translation	tools,	form	part	of	this	
transformation	and	also	influence	how	students	learn	foreign	languages,	including	
Arabic.	

A	number	of	previous	studies	have	examined	the	use	of	Google	Translate	in	
foreign	language	learning.	Some	studies	show	that	machine	translation	applications	
can	help	users	understand	new	vocabulary	and	speed	up	the	text	translation	process	
(Afiliani	et	al.,	2024;	Fitriani	et	al.,	2021;	Ritonga	et	al.,	2025).	Other	studies	also	
highlight	 the	 quality	 of	 translation	 results	 produced	 by	 machine	 translators	 in	
various	 language	 contexts	 (Shahriar,	 2023;	 Tenis	 et	 al.,	 2026).	 However,	 some	
findings	indicate	that	the	translation	results	produced	by	machine	translators	still	
have	limitations,	especially	in	the	aspect	of	grammatical	structure	accuracy(Alzain	
et	al.,	2024),	meaning	correspondence	in	the	context	of	the	sentence	(Anisah	et	al.,	
2025),	and	the	naturalness	of	language	use	in	the	translated	text	(Tenis	dkk.,	2026).	

Besides	that,	most	of	the	research	on	the	use	of	Google	Translate	still	focuses	
on	 learning	English	(Setiawan	&	Munawaruzaman,	2023),	and	more	emphasis	on	
receptive	skills	such	as	reading	and	translating	(A.	Putri	&	Lessy,	2024).	Research	
that	 specifically	 examines	 the	 use	 of	 translation	 technology	 in	 Arabic	 language	
learning,	 especially	 on	 productive	 skills	 such	 as	 writing	 (maharah	 kitabah),	 still	
relatively	limited.	In	addition,	studies	highlighting	the	perceptions	of	students	in	the	
Arabic	 Language	 Education	 study	 program	 regarding	 the	 use	 of	 translation	
technology	in	the	context	of	learning	in	the	Society	5.0	era	have	also	not	been	widely	
conducted.	
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Based	on	 these	conditions,	 this	 research	presents	novelty	by	examining	 the	
perceptions	 of	 Arabic	 Language	 Education	 students	 towards	 the	 use	 of	 Google	
Translate	in	developing	Arabic	writing	skills	in	the	Society	5.0	era.	This	study	does	
not	only	focus	on	the	use	of	translation	technology	as	a	learning	tool,	but	also	places	
the	experiences	and	views	of	students	as	the	main	users	of	 the	technology	 in	the	
context	of	Arabic	language	learning	in	higher	education.	Thus,	this	study	is	expected	
to	provide	an	overview	of	how	students	utilize	translation	technology	in	the	Arabic	
writing	process,	 as	well	 as	how	 they	perceive	 the	benefits	 and	 limitations	of	 the	
technology	in	learning.	

Based	on	that	background,	this	study	aims	to:	(1)	know	the	strategies	of	Arabic	
Language	 Education	 students	 in	 utilizing	 Google	 Translate	 when	 writing	 Arabic	
texts;	(2)	describe	students'	perceptions	of	the	benefits	of	using	Google	Translate	in	
supporting	the	development	of	Arabic	writing	skills;	and	(3)	identify	the	obstacles	
faced	 by	 students	 in	 using	Google	Translate	 in	 the	Arabic	writing	 process	 in	 the	
Society	5.0	era.	
	
Method		

This	 research	 uses	 a	 qualitative	 approach	 with	 a	 descriptive	method	 (Albi	
Anggito,	 2018).	Qualitative	 approach	 is	 used	 to	understand	phenomena	 in	depth	
based	 on	 the	 experiences	 and	 views	 of	 research	 subjects	 in	 a	 natural	 context.	
Meanwhile,	 the	 descriptive	 method	 is	 used	 to	 systematically	 describe	 students'	
perceptions	of	the	use	of	Google	Translate	in	the	Arabic	writing	learning	process	in	
the	Society	5.0	era.	Sample	of	the	research	was	determined	by	purposive	sampling	
(Anggito	&	Setiawan,	2018).	Population	 in	this	study	were	students	of	 the	Arabic	
Language	 Education	 Program	 at	 the	 State	 Islamic	 University	 of	Madura,	 and	 the	
sample	was	students	of	the	2024	class	of	the	Arabic	Language	Education	Program	at	
the	 State	 Islamic	 University	 of	 Madura	 who	 use	 Google	 Translate	 in	 academic	
activities,	especially	in	writing	Arabic	texts.	

Data	 collection	 techniques	 were	 carried	 out	 through	 structured	 and	
unstructured	interviews,	observation,	and	documentation	(Agustinova,	D.E.,	2015).	
structured	and	unstructured	interviews	were	conducted	with	1	supervising	lecturer	
and	 22	 Arabic	 Language	 Education	 students,	 to	 obtain	 data	 regarding	 students'	
experiences	and	perceptions	of	the	use	of	Google	Translate.	Observation	was	carried	
out	to	observe	student	activities	in	utilizing	translation	technology	when	working	
on	assignments	related	to	Arabic	writing.	And	documentation	is	used	as	supporting	
data	to	complement	the	results	of	interviews	and	observations,	such	as	collecting	
audio	 recordings	 of	 interviews,	 notes	 of	 observation	 results,	 photos	 of	 research	
activities,	as	well	as	other	supporting	documents	related	to	the	research	process.	

Data	analysis	in	this	study	includes	three	stages,	namely	data	reduction,	data	
presentation,	and	conclusion	drawing	(Majid,	2017).	Data	reduction	is	carried	out	
by	 selecting,	 focusing,	 and	 simplifying	 the	 data	 obtained	 from	 interviews,	
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observations,	and	documentation.	Data	that	has	been	reduced	is	then	presented	in	
the	form	of	a	narrative	description,	making	it	easier	for	researchers	to	understand	
patterns	 and	 relationships	 between	 phenomena The	 final	 stage	 is	 drawing	
conclusions	which	is	done	gradually	based	on	the	interpretation	of	the	data	that	has	
been	analyzed.	To	ensure	the	validity	of	the	data,	this	research	uses	triangulation	
techniques	 carried	 out	 in	 two	 ways,	 namely	 source	 triangulation	 and	 method	
triangulation	 (Helaluddin,	 2019).	 Triangulation	 of	 sources	 is	 done	 by	 comparing	
data	obtained	from	several	research	respondents,	whereas	method	triangulation	is	
done	 by	 comparing	 data	 obtained	 through	 interviews,	 observations,	 and	
documentation.	

	
Results	and	Discussion		

The	development	of	digital	technology	in	the	Society	5.0	era	brings	changes	in	
the	 language	 learning	 process,	 including	 in	 Arabic	 writing	 activities	 in	 higher	
education.	The	use	of	automatic	translation	technology	such	as	Google	Translate	is	
increasingly	used	by	students	as	a	means	of	support	in	understanding	vocabulary,	
composing	 sentences,	 and	 translating	 texts.	 That	 condition	 also	 occurs	 in	 Arabic	
Language	Education	students	at	the	State	Islamic	University	of	Madura	in	academic	
activities,	especially	in	learning	writing	skills	(maharah	kitabah).	

	
Students'	Strategies	in	Utilizing	Google	Translate	in	Arabic	Text	Writing	in	the	
Society	5.0	Era.	

Based	on	the	data	obtained,	the	researcher	identified	a	number	of	empirical	
findings	that	emerged	in	the	field	as	follows	Table	1:	

Table	1.	Students'	strategies	in	using	Google	Translate	

No	 Main	Category	 Sub-Category	
(Code)	 Indicator	of	findings	 Presentase	

1	 Usage	strategy	 Copy–Paste	 Copying	unknown	
vocabulary/sentences	
into	Google	Translate	

5,9	%	

	 	 Typing	Manually	 Typing	
words/sentences	
directly	to	be	translated	

29,4%	

	 	 Translation	of	
Vocabulary	and	
Sentences	

Translating	Indonesian-
Arabic	
words/sentences	or	
vice	versa	

52,9%	

	 	 supporting	tool	 Writing	independently	
first,	using	Google	
Translate	as	a	checker	

11,8%	

	 	 	 	 	
2	 Features	used	 Text	translation	 Using	main	features	to	

translate.	
31,8%	

	 	 Audio/Pronuncia
tion	

Checking	word	
pronunciation	

18,2%	
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	 	 Translation	+	
Example	
Sentences/Langu
age	Detection	

Checking	the	context	of	
word	usage	

22,7%	

	 	 Multi-Feature	
(Text,	Camera,	
Voice,	etc.)	

Using	more	than	one	
feature	

27,3%	

	 	 	 	 	
3	 Frequency	of	

Use	
Rarely	 Used	occasionally	in	

writing	
59,1%	

	 	 Often	 Used	in	almost	every	
writing	assignment	

31,8%	

	 	 Other	
alternatives	

Using	dictionaries	and	
AI	

9,1%	

	 	 	 	 	
4	 Assessment	of	

Accuracy	
Fairly	Accurate	 The	result	is	helpful	but	

needs	verification	
40,9%	

	 	 Sometimes	
accurate	

Inconsistent	 31,8%	

	 	 Less	accurate	 Many	errors/structure	
is	not	appropriate	

4,5%	

	 	 Very	helpful	 Facilitates	
understanding	of	
structure	

22,7%	

	 	 	 	 	
5	 Attitude	

towards	
Translation	
Results	

Revision	with	
Dictionary	

Comparing	with	
manual/digital	
dictionary	

22,2%	

	 	 Revision	of	
Nahwu	Rules	

Adjusting	to	
grammatical	rules	

22,2%	

	 	 Structure	and	
context	check	

Double-checking	the	
sentence	structure	and	
meaning	

22,2%	

	 	 Collaborative	
revision	

Asking	a	friend	 11,1%	

	 	 Revising	with	
another	
application	

Comparing	with	
another	AI/translator	

11,1%	

	 	 Manual	revision	 Fixing	according	to	my	
own	understanding	

11,1%	

Research	results	 indicate	that	all	respondents	utilize	Google	Translate	as	an	
aid	 in	 completing	 assignments	 in	 the	Maharah	Kitabah	 course.	 Although	 various	
other	resources	are	available	such	as	manual	dictionaries	and	digital	dictionaries,	
the	 application	 remains	 the	 primary	 choice	 due	 to	 ease	 of	 access,	 speed	 of	 the	
translation	process,	and	its	availability	on	digital	devices	used	by	students	in	daily	
academic	activities	(Nursyahida,	2025).	The	strategies	for	using	Google	Translate	by	
students	show	quite	a	diverse	range.	Some	students	use	the	application	to	search	for	
vocabulary	 equivalents	 or	 the	 meaning	 of	 certain	 words,	 while	 others	 use	 it	 to	
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translate	sentences	directly	as	an	initial	reference	in	drafting	Arabic	texts.	However,	
most	 students	 do	 not	 use	 the	 translation	 results	 directly,	 but	 rather	 make	
adjustments	 to	 the	 sentence	 structure	 in	 accordance	with	 the	Nahwu	and	Sharaf	
rules	that	have	been	learned.	

This	finding	indicates	that	the	use	of	translation	technology	by	students	is	not	
entirely	mechanical,	but	still	accompanied	by	an	evaluation	process	of	the	resulting	
translation.	In	the	context	of	learning	in	the	Society	5.0	era,	this	condition	reflects	
the	 integration	 between	 digital	 technology	 and	 the	 user's	 analytical	 abilities	 in	
learning	activities.	Technology	is	not	only	used	as	an	automatic	tool,	but	also	as	a	
support	tool	to	facilitate	human	tasks	(Syagif,	2023),	among	them	in	the	process	of	
thinking	and	composing	texts.	

The	 use	 of	 Google	 Translate	 among	 students	 is	 quite	 high	 in	 academic	
activities,	 especially	 in	 translation	 and	 foreign	 language	 writing	 activities	
(Kurniawan	&	Tantowi,	2024).	Ease	of	access	and	speed	of	the	translation	process	
are	the	main	factors	driving	students	to	utilize	the	application	(Pertiwi	dkk.,	2024).	
However,	 this	 research	 shows	 that	 the	 intensity	of	use	 is	not	 always	 identical	 to	
complete	dependence	on	technology,	because	some	students	still	try	to	verify	the	
translation	results	obtained.	

Besides	being	used	 to	 translate	 texts,	 some	students	also	 take	advantage	of	
several	additional	features	available	on	the	Google	Translate	application,	such	as	the	
audio	feature	to	check	pronunciation,	example	sentences	to	understand	the	context	
of	word	usage,	and	the	language	detection	feature.	This	indicates	a	variation	in	usage	
patterns,	even	though	the	main	function	used	remains	focused	on	text	translation.	
That	is	in	line	with	Reki	Randa's	opinion	which	states	that	Google	Translate	is	a	free	
multilingual	translation	service	that	can	translate	text,	voice,	 images,	websites,	or	
videos	directly	into	various	languages	(Randa,	2022).	

From	the	perspective	of	usage	frequency,	the	research	results	show	that	the	
use	 of	 Google	 Translate	 in	 Maharah	 Kitabah	 learning	 is	 not	 always	 carried	 out	
intensively.	Some	students	admit	that	they	rarely	use	the	application	because	they	
believe	the	translation	results	are	not	always	in	accordance	with	the	correct	Arabic	
language	structure.	In	that	condition,	students	tend	to	use	other	alternatives	such	as	
dictionaries	 or	 Arabic	 language	 reference	 sources	 that	 are	 considered	 more	
accurate.	Meanwhile,	students	who	use	Google	Translate	more	often	generally	use	
it	as	a	quick	tool	to	understand	vocabulary	or	get	an	initial	overview	of	the	sentence	
structure	 to	be	written.	This	 finding	 indicates	 that	 the	 level	 of	use	of	 translation	
technology	in	Arabic	language	learning	is	influenced	by	students'	perceptions	of	the	
quality	of	the	translation	results	produced	(Pertiwi	dkk.,	2024).	The	higher	the	level	
of	 student	 confidence	 in	 the	 accuracy	 of	 the	 translation,	 the	 more	 often	 the	
application	is	used	in	the	writing	process.	

Student	 assessments	 of	 the	 accuracy	 of	 translation	 results	 indicate	 a	 fairly	
critical	attitude	towards	the	use	of	 translation	technology.	Some	students	believe	
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that	 Google	 Translate's	 translation	 results	 are	 sometimes	 accurate,	 but	 in	 some	
cases,	 errors	 are	 still	 found	 in	 aspects	 of	 sentence	 structure	 and	 vocabulary	
selection.	 Therefore,	most	 students	 re-check	 the	 translation	 results	 before	 using	
them	in	writing.	This	is	in	line	with	Putri	and	Lessy's	opinion	that	Google	Translate	
has	limitations	in	the	accuracy	of	translation	results,	so	students	get	around	this	by	
re-matching	 the	 translation	 results	 to	 fit	 the	 context	 of	 the	 sentence	 (A.	 Putri	 &	
Lessy,	 2024).	 The	 verification	 process	 is	 carried	 out	 in	 various	 ways,	 such	 as	
comparing	 the	 translation	 results	 with	 an	 Arabic	 dictionary,	 readjusting	 the	
sentence	structure	according	to	the	rules	of	nahwu	and	sharaf,	or	discussing	it	with	
friends.		

Generally,	 Google	 Translate	 has	 various	 weaknesses,	 such	 as	 translation	
inaccuracies,	 grammatical	 structure	 errors,	 cultural	 context	 neglect,	 vocabulary	
limitations,	and	a	lack	of	attention	to	collocations	because	it	only	relies	on	a	database	
without	 considering	 overall	 contextual	 suitability	 (Akhiryani	 dkk.,	 2024).In	 the	
framework	 of	 the	 Society	 5.0	 era,	 this	 condition	 confirms	 that	 the	 integration	 of	
technology	 in	 learning	must	 be	 accompanied	 by	 the	 human	 ability	 to	 control	 it,	
evaluating,	 and	 correcting	 the	 results	 of	 machine	 work.	 One	 of	 the	 important	
elements	 in	 21st-century	 skills	 is	 the	 ability	 of	 students	 to	 obtain	 information,	
review	and	correct	that	 information,	then	convey	their	understanding	using	their	
own	language	(Maisaroh	dkk.,	2025). Thus,	revision	is	not	merely	a	technical	step 
but	 becomes	 a	 form	 of	 digital	 literacy	 and	 academic	 responsibility	 in	 utilizing	
technology	critically	and	proportionally.	

This	 research	 also	 shows	 that	 in	 some	 cases,	 the	 use	 of	 translation	 results	
without	adequate	revision	is	still	found.	This	condition	shows	that	the	level	of	digital	
literacy	and	the	ability	to	evaluate	technology	are	still	important	factors	in	the	use	
of	machine	translation	in	language	learning.	Overall,	this	research	finding	indicates	
that	the	use	of	Google	Translate	in	Maharah	Kitabah	learning	functions	as	a	tool	that	
supports	 the	 Arabic	 writing	 process,	 not	 as	 a	 substitute	 for	 students'	 language	
competence.	 In	 the	 context	 of	 the	 Society	 5.0	 era,	 integration	 of	 technology	 in	
language	 learning	 requires	 students	 to	 not	 only	 be	 able	 to	 utilize	 technology	
technically,	 but	 also	 have	 the	 ability	 to	 analyze	 and	 evaluate	 the	 information	
produced	by	the	technology.	

	
Students'	 Perceptions	 Regarding	 the	 Benefits	 of	 Google	 Translate	 for	
Improving	Arabic	Writing	Skills	

Based	on	the	data	obtained,	the	researcher	identified	a	number	of	empirical	
findings	that	emerged	in	the	field	as	follows	Table	2:	

Table	2.	Student	perceptions	in	using	Google	Translate	

No	 Main	Category	 Sub-Category	
(Code)	 Indicator	of	findings	 Presentase	
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1	 Perceptions	of	
Improved	
Writing	Skills	

Helping	 Helping	to	understand	
vocabulary,	sentence	
structure,	and	text	
composition	

50	%	

	 	 Quite	helpful	 Helpful	but	not	dominant	
/	needs	control	

25%	

	 	 Not	helpful	 Does	not	enhance	
analysis	and	deep	
thinking	

25%	

	
2	 Benefits	of	

Google	
Translate	

Enrich	Vocabulary	 Adding	new	vocabulary	 25%	

	 	 Understanding	
Structure	

Helps	understand	
sentence	structure	

25%	

	 	 Efficiency	of	Time	 Accelerates	the	writing	
and	translating	process	

25%	

	 	 Verify	Meaning	 Helps	ensure	the	
meaning	of	words	

25%	

	 	 	 	 	
3	 Confidence	

Level	
More	Confident	 Helped	in	choosing	

vocabulary	&	structure	
36,4%	

	 	 Quite	Confident	 Confident	while	still	
making	revisions	

18,2%	

	 	 Lack	of	confidence	 Hesitant	because	it	needs	
rechecking	

45,4%	

	 	 	 	 	
4	 Assessment of 

Overall Impact	
Positive	 Provides a positive 

influence on learning	
37,5%	

	 	 Not good	 Reduces reading interest / 
less efficient	

37,5%	

	 	 Semi-Positive	 Helpful but potentially 
inhibiting if excessive	

25%	

	 	 	 	 	
Variations	 in	 students'	 perceptions	 of	 Google	 Translate's	 contribution	 to	

improving	Arabic	writing	skills	show	a	diverse	spectrum	of	assessments,	ranging	
from	helpful,	quite	helpful,	to	not	helpful.	Students	who	find	it	helpful	generally	feel	
it	 is	easier	 to	enrich	vocabulary,	understanding	sentence	structure,	and	verifying	
word	 meanings.	 This	 finding	 indicates	 that	 machine	 translation	 technology	 can	
serve	as	a	 supporting	 tool	 in	 the	writing	 learning	process,	especially	 in	 the	early	
stages	of	sentence	construction	and	vocabulary	search.		

The	use	of	Google	Translate	can	facilitate	the	writing	learning	process	through	
the	translation	of	words,	sentences,	and	paragraphs	(Setiawan	&	Munawaruzaman,	
2023).	This	ease	is	also	related	to	the	technical	characteristics	of	Google	Translate	
as	a	web-based	 translation	platform	 that	 can	be	accessed	quickly	 through	digital	
devices	(Rahmadi,	2022),	allowing	students	to	obtain	word	meanings	and	sentence	
structures	instantly.	This	condition	reflects	the	integration	of	digital	technology	in	
academic	 activities	 that	 characterizes	 learning	 in	 the	 Society	 5.0	 era,	 where	
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technology	 is	 utilized	 to	 support	 human	 learning	 needs	 (Sihombing	 dkk.,	 2024).	
Nevertheless,	 the	 emergence	 of	 "quite	 helpful"	 to	 "not	 helpful"	 assessments	
indicates	 that	 the	 use	 of	 translation	 technology	 does	 not	 automatically	 improve	
Arabic	writing	competence.	The	effectiveness	of	its	use	is	greatly	influenced	by	the	
students'	ability	to	understand	the	limitations	of	machine	translation	systems	(Arif	
dkk.,	2024),	especially	in	aspects	of	sentence	structure,	context	of	meaning,	and	the	
application	 of	 nahwu	 and	 sharaf	 rules.	 Education	 not	 only	 serves	 to	 increase	
knowledge	 but	 also	 instills	 moral	 values	 and	 character,	 so	 that	 the	 process	 of	
utilizing	 technology	 in	 learning	 is	 still	 directed	 at	 shaping	 a	 responsible	 and	
integrity-based	academic	attitude	(Maisaroh	&	A’yun,	2024).	Therefore,	the	process	
of	selecting,	evaluating,	and	revising	the	translation	results	becomes	an	important	
part	 so	 that	 technology	 truly	 functions	 as	 a	 tool,	 not	 a	 substitute	 for	 linguistic	
thought	processes.	

This	finding	is	also	related	to	students'	learning	experiences	in	using	Google	
Translate	in	Maharah	Kitabah	learning.	Students	feel	that	the	technology	can	speed	
up	 sentence	 construction,	 helps	 understand	 the	meaning	 of	words,	 and	 enriches	
vocabulary.	That	function	is	in	line	with	the	research	of	Taqiyya	et	al	(2024)	that	
states	 that	Google	Translate	 is	capable	of	 translating	various	 languages	and	web-
based	texts,	so	supporting	academic	needs	that	rely	on	digital	sources.	In	addition,	
Google	 Translate	 does	 not	 only	 function	 as	 a	 translator,	 but	 also	 as	 an	 online	
dictionary,	 thesaurus,	and	 foreign	 language	 learning	 tool	 (Akhiryani	et	al.,	2024).	
These	diverse	functions	explain	why	students	feel	it	is	easier	to	find	new	vocabulary	
and	understand	the	meaning	of	previously	unknown	words.	

However,	 the	 variation	 in	 students'	 level	 of	 confidence	 after	 using	 Google	
Translate	indicates	that	the	impact	of	this	technology	is	not	only	cognitive	but	also	
psychological.	Some	students	 feel	an	 increase	 in	self-confidence	because	 they	get	
help	in	choosing	vocabulary	and	understanding	sentence	structure.	That	assistance	
provides	an	initial	overview	in	the	preparation	of	sentences	before	students	adjust	
them	to	the	 linguistic	rules	they	have	 learned.	Conversely,	some	students	show	a	
more	cautious	attitude	because	they	realize	that	automatic	translation	results	still	
require	a	process	of	checking	and	adjusting	the	context.	Some	students	do	not	fully	
rely	 on	 automatic	 translation	 results	 because	 Google	 Translate	 translations	 are	
often	inaccurate	and	tend	to	ignore	grammatical	aspects	in	scientific	texts	(Alzain	et	
al.,	2024).	Nevertheless,	these	limitations	do	not	completely	eliminate	the	practical	
benefits	felt	by	students,	especially	in	speeding	up	the	writing	process	and	assisting	
in	the	construction	of	complex	sentences.	

That	diversity	of	perceptions	indicates	that	the	influence	of	Google	Translate	
in	Arabic	 language	 learning	 is	 conditional	 and	depends	on	 the	pattern	of	 its	use.	
Positive	assessment	is	related	to	the	ease	of	understanding	vocabulary	and	sentence	
structure,	while	less	positive	assessments	relate	to	the	potential	for	dependence	on	
technology.	Setiawan	stated	in	his	findings	that	the	use	of	Google	Translate	can	help	
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the	 learning	 process,	 but	 also	 has	 the	 potential	 to	 create	 dependence	 if	 the	
translation	results	are	accepted	directly	without	a	re-analysis	process	(Setiawan	&	
Munawaruzaman,	2023).	

This	finding	shows	that	the	use	of	Google	Translate	in	Arabic	language	learning	
reflects	the	dynamics	of	the	use	of	educational	technology	in	the	Society	5.0	era,	that	
is,	 the	 integration	 between	 the	 sophistication	 of	 digital	 technology	 and	 human	
intellectual	capacity	(Suwarma	&	Jenuri,	2025).	Within	this	framework,	technology	
acts	as	a	facilitator	that	accelerates	access	to	information	and	supports	the	learning	
process,	while	the	quality	of	learning	outcomes	is	still	determined	by	the	students'	
ability	to	evaluate,	revise,	and	internalize	linguistic	rules	independently.	

	
Challenges	or	Difficulties	Faced	by	Students	When	Using	Google	Translate	in	
Writing	Arabic	in	the	Society	5.0	Era	

Based	on	the	data	obtained,	the	researcher	identified	a	number	of	empirical	
findings	that	emerged	in	the	field	as	follows	Table	3:	

Table	3.	Student	constraints	in	using	Google	Translate	

No	 Main	Category	 Sub-Category	
(Code)	 Indicator	of	findings	 Presentase	

1	 Constraints	in	
using	Google	
Translate	

Not	accurate	 The	choice	of	words	and	
sentence	structure	is	not	
quite	right	

16,7%	

	 	 Not	according	
to	meaning	

Meaning	different	from	
the	intended	purpose	

5,6%	

	 	 Not	according	
to	context	

The	sentence	feels	stiff	
and	literal	

25%	

	 	 Less	natural	 Kalimat	terasa	kaku	dan	
literal	

5,6%	

	 	 Structure	is	not	
right	

The	sentence	structure	
does	not	follow	Arabic	
language	patterns	

11,1%	

	 	 Grammar	&	
morphology	
errors	

Inaccuracy	of	i'rab	and	
changes	in	word	forms	

16,7%	

	 	 Grammatical	
diacritics	errors	

The	provision	of	
diacritics	is	not	in	
accordance	with	the	rules	

11,1%	

	 	 Idiom	&	diction	
errors	

Literal	translation	of	
idioms	and	inappropriate	
word	choices	

16,7%	

	
2	 Strategies	to	

overcome	
translation	errors	

Using	a	
dictionary	

Comparing	results	with	
manual/digital	
dictionaries	

33%	

	 	 Manual	revision	
&	context	
evaluation	

Editing	the	structure	and	
rereading	according	to	
the	rules	

33%	

	 	 Asking	a	friend	 Discussion	with	friends	
who	understand	better	

16,7%	
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	 	 Dictionary	and	
discussion	

Using	a	dictionary	while	
asking	for	a	friend's	
opinion	

16,7%	

	 	 	 	 	
3	 Linguistic	aspects	

that	are	not	
appropriate	

Inconsistency	in	
sentence	
patterns	

The	sentence	structure	
does	not	follow	the	
correct	Arabic	language	
pattern	

31,8%	

	 	 Diction	is	not	
appropriate	

Selection	of	vocabulary	is	
not	contextually	
appropriate	or	has	
multiple	meanings	

27,3%	

	 	 Literal	
translation	

Idioms	are	translated	
literally,	so	the	meaning	
is	not	accurate	

18,2%	

	 	 Inaccuracy	of	
diacritics	

The	provision	of	
diacritics	is	not	in	
accordance	with	the	rules	

13,6%	

	 	 I‘rab	errors	&	
grammatical	
relations	

Inconsistency	between	
subject-predicate	and	
word	position	in	the	
sentence	

22,7%	

	 	 Error	in	word	
form	

Changes	in	word	form	do	
not	follow	the	sharaf	
pattern	

18,2%	

	 	 	 	 	
4	 The	need	for	

assistance	
Technical	&	
evaluative	
training	

To	make	usage	more	
effective,	independent,	
and	able	to	evaluate	
results	

63,6%	

	 	 Independent	
based	on	
experience	

Feeling	sufficiently	
understanding	of	self-
taught	usage	

36,4%	

	 	 	 	 	
Students	identified	several	major	obstacles	in	using	Google	Translate,	such	as	

inaccuracy	 of	 meaning,	 incompatibility	 of	 nahwu	 and	 sharaf,	 rigid	 sentence	
structure,	 and	 inaccuracy	 of	 context.	 This	 finding	 indicates	 that	 machine-based	
translation	 systems	 still	 have	 limitations	 in	 understanding	 the	 complexities	 of	
Arabic	 morphology,	 syntax,	 and	 semantics.	 According	 to	 Aulia	 Marhamah	 et	 al.	
These	errors	arise	due	to	differences	in	interlingual	structure	and	limitations	of	the	
system	 in	 interpreting	 context	 comprehensively	 (Marhamah	 et	 al.,	 2025).	 That	
limitation	 is	 also	 reflected	 in	 the	 system's	 tendency	 to	 translate	 literally	without	
considering	 the	 overall	 sentence	 structure.	 This	 condition	 results	 in	 translations	
that	are	less	natural	and	sometimes	inconsistent	with	the	context	of	the	sentence,	
especially	in	complex	sentences	or	idiomatic	expressions	(S2	Dikdas	Unesa,	2025).	

Although	 facing	 various	 obstacles,	 students	 demonstrated	 active	 efforts	 to	
overcome	 these	 limitations.	 Most	 students	 do	 not	 directly	 use	 the	 translation	
results,	 but	 perform	 verification	 through	 dictionaries,	 other	 references,	 or	
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discussions	with	friends	who	better	understand	Arabic.	This	strategy	indicates	an	
evaluation	and	reflection	process	before	the	translation	results	are	used	in	writing.	
This	 finding	 is	 in	 line	with	the	research	of	Annisa	Putri	and	Zulkipli	Lessy,	which	
states	that	students	who	use	Google	Translate	tend	to	match	the	translation	results	
with	 the	 context	 of	 the	 sentence	 to	 make	 it	 more	 accurate	 and	 academically	
accountable	(A.	Putri	&	Lessy,	2024).	The	translation	process	demands	Higher	Order	
Thinking	 Skills,	 namely	 higher-order	 thinking	 skills	 that	 include	 analysis,	
evaluation,	and	creation,	so	that	students	are	able	to	examine	the	suitability	of	the	
context	of	 the	 translation	results	and	understand	and	evaluate	 information	more	
deeply	 (Maisaroh	 et	 al.,	 2023). Student	 evaluations	 of	 inappropriate	 linguistic	
aspects	 in	 translation	 results	 also	 indicate	 a	 reasonably	 good	 level	 of	 linguistic	
awareness.	Students	not	only	assess	the	suitability	of	meaning	in	general,	but	also	
pay	attention	to	sentence	structure,	the	use	of	harakat,	idioms,	and	the	accuracy	of	
applying	nahwu	and	sharaf	rules.	This	finding	shows	that	the	use	of	Google	Translate	
still	requires	language	analysis	skills	so	that	the	translation	results	can	be	adjusted	
to	the	correct	linguistic	rules.	

Besides	 technical	 constraints,	 research	 findings	 also	 indicate	 that	 some	
students	feel	they	need	assistance	in	using	Google	Translate	more	effectively.	That	
need	is	related	to	understanding	the	application's	features,	techniques	for	entering	
text,	as	well	as	how	to	evaluate	and	revise	translation	results	to	comply	with	Arabic	
language	rules.	On	the	other	hand,	some	students	feel	they	do	not	need	assistance	
because	they	consider	the	application	easy	to	use	and	can	be	learned	independently.	
This	difference	in	views	shows	that	the	ease	of	using	technology	is	not	always	in	line	
with	the	ability	to	critically	evaluate	translation	results.	The	finding	has	implications	
that	 assistance	 in	 the	use	of	 translation	 technology	 should	not	 only	 focus	on	 the	
technical	aspects	of	using	the	application,	but	also	on	strengthening	digital	literacy	
and	linguistic	competence.	

The	 lecturer's	 view	 on	 the	 risk	 of	 dependence	 on	 Google	 Translate	 also	
reinforces	 that	 interpretation.	 Excessive	 use	 of	 technology	 is	 considered	 to	
potentially	 hinder	 the	 language	 thinking	 process	 and	 reduce	 the	 practice	 of	
composing	sentences	independently	(Fitriani	et	al.,	2021).	Dependence	on	Google	
Translate	 can	 reduce	 the	 optimization	 of	 the	 learning	 process	 if	 the	 translation	
results	are	accepted	without	a	re-analysis	process	(Setiawan	&	Munawaruzaman,	
2023).	Therefore,	the	use	of	technology	in	language	learning	needs	to	be	balanced	
with	 the	 strengthening	of	 linguistic	 competence	 so	 that	 students	 remain	 actively	
involved	in	the	process	of	language	thinking	and	production.	

Overall,	the	findings	of	this	study	indicate	that	the	use	of	Google	Translate	in	
learning	to	write	Arabic	has	both	practical	benefits	and	limitations.	In	the	context	of	
Society	5.0,	technology	plays	a	role	as	a	tool	that	supports	efficiency	and	access	to	
information,	while	the	quality	of	learning	is	still	determined	by	the	students'	ability	
to	 evaluate,	 revise,	 and	 understand	 language	 rules	 independently.	 Thus,	 the	
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integration	of	technology	in	language	learning	does	not	replace	the	role	of	humans,	
but	functions	as	a	means	of	strengthening	the	learning	process	when	used	critically	
and	proportionally.	
Conclusion		

This	research	indicates	that	the	use	of	Google	Translate	by	students	of	Arabic	
Language	Education	at	the	State	Islamic	University	of	Madura	in	learning	maharah	
kitabah	 in	 the	 Society	 5.0	 era	 functions	 primarily	 as	 a	 tool	 in	 the	Arabic	writing	
process.	 Students	 utilize	 it	 to	 find	 vocabulary	 equivalents,	 understand	 word	
meanings,	and	obtain	an	initial	overview	of	sentence	structure	before	composing	a	
more	 complete	 text.	However,	 such	 usage	 is	 generally	 not	 done	 directly	without	
adjustments,	 because	 most	 students	 still	 carry	 out	 verification	 and	 revision	
processes	on	the	translation	results	in	accordance	with	the	nahwu	and	sharaf	rules	
that	have	been	learned.	

Student	perceptions	of	Google	Translate's	contribution	to	improving	writing	
skills	 show	 a	 variation	 in	 assessment.	 Some	 students	 find	 this	 application	 helps	
speed	 up	 the	 writing	 process	 and	 enrich	 vocabulary,	 while	 others	 consider	 its	
benefits	 limited	 because	 the	 translation	 results	 are	 not	 always	 accurate	 or	 in	
accordance	 with	 Arabic	 language	 structure.	 This	 finding	 indicates	 that	 the	
effectiveness	of	using	translation	technology	is	not	only	determined	by	its	ease	of	
access,	but	also	by	the	user's	ability	to	evaluate	and	adjust	the	translation	results	to	
the	appropriate	linguistic	context.	

This	research	also	found	that	the	main	constraint	faced	by	students	relates	to	
the	inaccuracy	of	sentence	structure,	inaccuracy	of	nahwu	and	sharaf,	as	well	as	the	
tendency	 for	 literal	 translation.	 That	 condition	 indicates	 that	 machine-based	
translation	systems	still	have	limitations	in	understanding	the	linguistic	complexity	
of	Arabic.	Although,	students	show	efforts	 to	overcome	these	 limitations	 through	
rechecking	 using	 dictionaries,	 discussion	 with	 friends,	 as	 well	 as	 manual	
adjustments	to	the	translation	results.	

Conceptually,	 the	 findings	 of	 this	 research	 confirm	 that	 the	 integration	 of	
translation	technology	in	language	learning	in	the	Society	5.0	era	does	not	replace	
the	role	of	students'	linguistic	competence,	rather,	it	functions	as	a	supporting	tool	
that	aids	the	learning	process	when	used	critically	and	proportionally.	Practically,	
the	results	of	this	research	indicate	the	importance	of	strengthening	digital	literacy	
and	linguistic	analysis	skills	 in	utilizing	translation	technology	in	Arabic	language	
learning.	

This	 research	 finding	 opens	 up	 opportunities	 for	 developing	 learning	 that	
integrates	 translation	 technology	 with	 more	 systematic	 language	 evaluation	
strategies,	so	that	students	do	not	only	use	technology	as	a	technical	aid,	but	also	as	
a	 means	 to	 improve	 linguistic	 analysis	 skills.	 Therefore,	 further	 research	 can	
examine	 in	 more	 depth	 the	 model	 of	 utilizing	 translation	 technology	 in	 Arabic	

https://doi.org/10.58363/ijael.v2i2.1084


112	|	Sofiyatul	Amaliyah,	Siti	Maisaroh	

	

IJAEL	
Vol.	2,	No.	2	(2026) E-ISSN	:	3110-8482	 https://doi.org/10.58363/ijael.v2i2.1084	

 

language	learning	that	is	able	to	improve	writing	skills	while	maintaining	optimal	
mastery	of	linguistic	rules.	
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